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ABSTRACT: ESP instruction generally emphasizes reading and/or writing skills separately, necessitating a 

holistic approach to foster integrated skills development. This study aims to gauge the impacts of incorporating 

collaborative speaking activities into legal reading lessons on students’ learning outcomes and investigate 

students’ perceptions of the employed activities and their effectiveness. A total of 60 second-year English majors, 

who were studying their Basic Legal English Course 2, participated in the study. A pretest – post-test design was 

used to determine the impact of the hybrid instruction. Data on students’ attitudes towards the teaching method 

were collected through a survey questionnaire and semi-structured interviews. The results reveal marked 

improvement in students’ speaking proficiency, particularly in the areas of vocabulary and content. Furthermore, 

the participants endorsed the integrated speaking activities, emphasizing their role in their cognitive and affective 

development. However, certain major limitations subsist, including L1 use, insufficient instructor and peer 

constructive feedback, and dominant and silent peers. In light of the findings, the study yielded several 

recommendations for legal English instructors and suggested avenues for future research.  
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I.   INTRODUCTION 

Skills integration is no longer a novel concept for teachers and educators in the field of English language 

teaching (ELT). In fact, this is a pedagogical approach that has been employed for a long time, since the 1970s 

when many researchers and methodologists came to notice that teaching language skills should not be done 

separately since they are interlocked (Corder, 1978; Kaplan, 1970; Stern, 1992). As Hinkle (2006) opines, “in 

meaningful communication, people employ incremental language skills not in isolation, but in tandem” (p. 113). 

There exist different ways to teach English in an integrative way. A more common method is to combine a 

receptive skill (listening, reading) with a productive one (speaking, writing) because of the dynamics between 

input and output. Intake allows language acquisition to take place, which is a prerequisite for oral or written 

production (output). Output, in turn, is the result of language acquisition and the reflection of how much language 

is acquired by learners as well (Liu, 2022).  

Combining reading and speaking skills is a common practice by language teachers. Many researchers 

have advocated for this way of integration, contending the reciprocal relationship between the two skills. 

According to Williams (1984), learners read to acquire knowledge that they can reuse in other skills such as 

speaking and writing. Similarly, Hedge (2003) asserts that reading helps learners understand new words that they 

will use in communication. Norbaevna and Yuldashevna (2019) also stress the crucial role of reading in 

developing speaking skills. In addition to strengthening speaking skill, Zhang (2009) highlights the importance of 

reading in enabling learners to gain deeper understanding of the reading content and recognize their reading 

comprehension problems.  
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Furthermore, the idea of integrating collaborative speaking activities stems from the nature of language 

learning which is an interactive process where students actively participate in interaction with their teacher and 

with one another. It is firmly believed that language is best learned when students interact with each other to 

complete a unified objective, for example completing a task, resolving a problem or learning a content (Alipour 

& Barjesteh, 2017; Alrayah, 2018).  

In the realm of legal English teaching and learning, the traditional approach often emphasizes the 

importance of reading and writing. While these skills are undoubtedly crucial, a more holistic approach that 

integrates speaking activities can significantly boost learners’ overall language proficiency and cognitive ability. 

Incorporating collaborative speaking activities into legal reading lessons is even more pivotal in my pedagogical 

setting. To be more specific, legal English instruction in my institution, Hanoi Law University, prioritizes 

developing reading and writing competences over speaking skill. Current speaking activities pivot around 

discussion of questions as a warm-up activity to lead in the reading texts and definition or explanation of legal 

terms in the texts. Collaborative speaking activities that are more engaging, insightful and thought-provoking such 

as debates, presentations, role-plays, etc., are almost absent, resulting in limited opportunities for students to 

practise and augment their communication skills in legal contexts. Driven by the current teaching scenario, the 

researcher introduced some collaborative speaking tasks to two legal reading classes where English majored 

students were studying their Basic Legal English 2 (BLE2), and conducted this study to examine the efficacy of 

the applied method. Three research questions (RQ) were formulated to scrutinize the multi-dimensional impacts 

of the collaborative speaking activities:  

Does the application of collaborative speaking activities in legal reading lessons result in better learning 

outcomes of English majors? 

How do English majors retrospectively evaluate the collaborative speaking activities integrated in their 

legal reading lessons? 

What are their perceptions of the effectiveness of the collaborative speaking activities integrated in their 

legal reading lessons? 

 

II.  LITERATURE REVIEW 

 

2.1. Skills integration in ELT and ESP instruction 

Skills integration is defined as the teaching of four language skills: reading, writing, listening, and 

speaking, in combination with each other, for example, activities that relate listening and speaking to reading and 

writing in a lesson (Richards & Schmidt, 2002). Sbai (2016) divides integrated-skill instruction into content-based 

language instruction, where learners study language through relevant and meaningful content (Brinton, Snow and 

Wesche, 2003), and task-based instruction, emphasizing communicative language use through doing tasks.  

Hinkle (2010) differentiate between simple and complex integrated skills. The former refers to the combination 

of listening and speaking, or the incorporation of reading and writing in language classrooms, while the latter is 

concerned with the integration of more than two language skills together. The separation of teaching the language, 

content and tasks is not clear-cut in teaching legal English, as ESP is developed for specific subjects (Dudley-

Evans & John, 1998), such as law, and the purpose of its legal English instruction is to meet learners’ need for 

language and knowledge to communicate successfully in legal contexts.  

The present study experiments another possibility of integrated-skill mode: combining content-based 

collaborative speaking activities and reading skills. The basis for this hybrid is that reading exposes students to 

the legal domain related contents and context linked vocabulary which are then used for oral production. Brinton 

et al. (2003) contend that practising different language skills while doing tasks that centre on content in a specific 

field such as law is one of the most important modes of skill integration. 

 

2.2.  Collaborative speaking activities 

The term collaborative speaking activity is self-defined. It refers to an activity that requires learners to 

cooperate with one another and work together to complete a speaking task and promote deeper learning. In 
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language classrooms, cooperative learning has been widely used to bolster student speaking proficiency and peer 

interaction (Namaziandost & Çakmak, 2020). Collaborative speaking tasks can take different forms, from pair to 

group work. This section is devoted to describing several group-based activities that are acknowledged to be 

effective in developing skills competences and creating a favorable learning environment for learners, including 

jigsaw, presentation, role-play and peer poster.  

Jigsaw technique is a highly structured cooperative model developed by Aronson, Stephen, Sikes, Blaney 

and Snapp (1971) to improve communication and interpersonal skills and promote motivation for language 

learning (Hosseini et al., 2014). In this technique, students work in small groups called ‘home groups’ where each 

member is assigned with a specific section to become an ‘expert’ on. The ‘expert group’ members then collaborate 

with other members from other ‘expert groups’ to exchange information about and discuss their part in depth. 

After that, they return to their ‘home group’ and share and synthesize their findings (Voyles et al., 2015). Previous 

researchers have confirmed the significance of jigsaw technique in developing learner speaking performance (Yen 

et al., 2023), enhancing learner motivation to listen and speak (Wang, 2009) as well as their enthusiasm and 

confidence for communication (Aimah, 2013).  

Presentation is a holistic activity that encompasses a range of tasks from reading and synthesizing 

information, to preparing and delivering speech and answering audience questions. During presentation-based 

speaking activity, students actively participate in the language production where they have to analyze language, 

formulate their thoughts and respond to feedback and interjections (Imaniah et al., 2018). This method of teaching 

is advantageous in improving diverse oral communication aspects such as clear pronunciation, appropriate 

vocabulary use, speech fluency, thought coherence (Imaniah et al., 2018; Tailab & Marsh, 2020); and learner 

confidence (Al-Nouh et al., 2015). Moreover, presentation-based speaking activity encourages students to become 

active participants in their learning process instead of being passive recipients of information (Puspitasari, 2016).  

Peer poster is a presentation-based speaking activity that combines both writing and speaking activity 

into one task. A poster is a large image that can be used as an advertisement in a public setting, for example a 

political advertisement for a candidate in an election. It enables presenters to convey information to the audience 

via written and visual elements (Keshavarzi & Adnan, 2014). Using poster presentations in language classrooms 

is manifoldly beneficial. This method can improve all the four language skills of students (reading, writing, 

speaking and listening) and motivate them to learn (Brooks & Wilson, 2014). Echoing this view, a number of 

subsequent studies confirm the effectiveness of poster presentations on significantly developing students’ 

speaking skills (Yavani & Anani, 2018; Ulva, 2018; Pamela, 2019).  

Role-play is a popular method in the communicative language teaching approach which emphasizes the 

central role of learners in the educational process. This method of instruction requires participants to perform their 

designated role pertinent to real-life situations. Ladousse (1987) claims that role-plays offer students varied 

learning experience and training in speaking skills in a fun, entertaining and motivational way. Recent research 

shows that role-play plays a significant role in enhancing students’ speaking performance (Khasbani, 2021), and 

increasing their engagement, opinions sharing, creative thinking and self-confidence (Azam & Sulaiman, 2024). 

 

2.3.  The importance of integrating collaborative speaking activities into legal reading lessons 

Reading and speaking are deeply interconnected in language learning, creating a synergistic relationship 

that is crucial for language development. Reading provides learners with linguistic knowledge (phonetics, 

vocabulary, grammar) and world knowledge that form comprehensible input for people to communicate 

(Littlewood, 1992), while speaking requires using such knowledge for oral production, thus solidifying their 

understanding and enhancing their speaking fluency. Researchers have reached consensus on the multifaceted 

benefits of reading-speaking skills integration.  

Firstly, reading-speaking skills integration enhances learning achievement. Skills growth is the one of 

the attainable outcomes. According to Jing (2006), teaching integrated skills results in comprehensive 

development of English communication skills. Pratami and Dewi (2024) highlight the improved fluency and 

accuracy in speaking skills as the result of the integration of reading activities into speaking practice through 

jigsaw reading. Collaborative speaking activities create a dynamic and engaging learning environment in the 
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classroom (Richard-Amato, 1996), helping learners focus on the actual language learning process and ultimately 

help them refine their skills.  Furthermore, this approach fosters mutual growth of core skills and subskills (Sbai, 

2016). Strang (1972) also opines that through integrated language learning, learners can transfer knowledge and 

skills from one skill to another and facilitate the improvement of other skills. This view is supported by mutualism 

theory recommended by Van Der Maas et al. (2006) who elucidate that different cognitive abilities are 

interconnected, so improving one can positively impact the development of another and vice versa. In addition to 

skills enhancement, this integrated method deepens learners’ understanding of the learning materials (Mitrofanova 

& Chemezov, 2011). 

Secondly, interaction is one of the predominant advantages of skills integration, especially through 

collaborative tasks. According to Ghasemi and Baradaran (2018), the relaxed and comfortable atmosphere that 

cooperative learning brings about encourages students to interact more with the tasks, the materials and with one 

another. Bao (2020) argues that collaborative conversations are lucrative for learners as they allow participation 

and information sharing to take place. Second Language Acquisition theorists maintain that interaction is the 

“auxiliary means of input and output” (cited Liu, 2022: 447), thus, learners should be exhorted to participate in 

interaction to be proficient and well-versed in spoken language (Mackey, 2007).  

Third, collaborative speaking activities have proved to positively bolster learners’ critical thinking skills 

by numerous researchers (Ingleton et al., 2000; Mosley et al., 2016). Rather than one-directionally receiving 

information, students are actively engaged in negotiating meaning, constructing knowledge and improving their 

understanding while interacting with their peers. Consequently, their ability to think critically is strengthened. 

Last but not least, skills integration fosters a positive learning attitude. Multiple researchers have affirmed 

the effect of reading-speaking skills hybrid on enhancing positive learning attitudes (Mitrofanova & Chemezov, 

2011; Tajzad & Ostovar-Namaghi, 2014). Not only can collaborative speaking tasks reduce students’ tension and 

anxiety (Adickalam and Yunus, 2022; Raja & Saeed, 2012) but also effectively motivate students to participate 

and interact during the lessons and achieve well (Koç, 2018; Baleghizadeh & Farhesh; 2014). Sakaeva et al. (2017) 

findings show that the students acknowledge that the integrated pair and group-work speaking activities make the 

ESP lessons more effective and more interesting. Optimal language learning takes place in contexts where learners 

feel confident, interested and motivated (Csizér & Dornyei, 2005).  

It is important to note that not every collaborative speaking activity can guarantee their effectiveness in 

the language learning process as afore discussed. Such activity, however, needs to feature preferable 

characteristics to obtain optimal results. Ur (1996) suggests four different traits including lots of learner talking 

time, even participation of teammates, high motivation and suitable language level. Thiriau (2017) stresses the 

importance of an anxiety-free communicative environment and delineates five key elements: time, immersive 

speaking activities, engaging relevant topics, positive peer interaction and supportive feedback. This theoretical 

background forms the firm basis for the researcher to carefully devise and implement collaborative speaking 

activities in her legal reading lessons to ensure skills, knowledge and personal experiences contribution from each 

student during the activities. 

 

III.        RESEARCH METHOD 

3.1. Design 

This study used pretest - posttest design aiming to examine the impacts of speaking-reading skills 

integration on students’ learning outcomes in the BLE2. The average posttest score was compared with the average 

pretest score to determine if the manipulation was responsible for the improvement (if any). Furthermore, a mixed 

method of qualitative and quantitative method of data collection was also employed to unearth the students’ 

perceptions of the integrated collaborative speaking activities in their legal reading lessons.   

 

3.2. Participants and context 

A total of 60 second-year English majors from two classes participated in this study. 12 of them are male, 

accounting for 20%, 46 females, equivalent to 77%, and 3% belong to "other". This cohort has had certain 

foundational knowledge about law and legal systems as they had finished their BLE1 course before doing the 
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BLE2 course. This study was conducted when the participants were doing their 15-week BLE2 course. It is an 

intermediate-level basic legal English course consisting of 05 units covering five different legal topics: State 

apparatus, head of state, government, the court system and the procuracy system in various jurisdictions. Each 

topic was intensively explored in three sessions corresponding to three weeks of studying. The intervention was 

carried out at 3-week intervals with the introduction of four collaborative speaking activities corresponding to 

four out of five units.   

 

 3.3. Data collection instruments and procedure and analysis 

Three instruments were employed for data collection. The first instrument is two paired oral tests served 

as the pretest and post-test administered to gauge if the integrated speaking tasks positively enhanced the students’ 

learning outcomes. The tasks were designed to assess both speaking ability and domain knowledge about the 

fields of law they had studied and were marked using the same criteria. The scoring rubric is adopted by the ones 

suggested by Marek and Wu (2011) to assess students’ speaking ability based on five criteria: fluency, 

pronunciation, grammar, vocabulary, and content. The total score of each test is 25, with the maximum of five 

points given to each criterion. A paired-sample t-test was run using SPSS v.26.0 software to compare the results 

of the pretest and post-test and determine if there was any significant improvement in the students’ learning 

outcomes after the intervention. 

The second instrument is a self-constructed survey questionnaire divided into two main parts. Part 1 aims 

to collect demographic information about the respondents. Part 2 consists of 17 items designed based on a 5-point 

Likert scale to examine students' perceptions of the effectiveness and weaknesses of the teaching method. The 

participants respond to the questionnaire items by choosing 1 (strongly disagree), 2 (disagree), 3 (neutral), 4 

(agree) and 5 (strongly agree).  The process of questionnaire development involves three stages: drafting - piloting 

- finalizing. The reliability of the instrument was also tested by calculating Cronbach's Alpha, which was .927 

indicating that the tool was excellent (Konting et al., 2009). The collected data were then analyzed descriptively 

using SPSS v.26.0 software. The mean (M) and standard deviation (SD) of the question items were calculated and 

interpreted as follows: 

1.00 – 1.80: Strongly disagree (Very low) 

1.81 – 2.60: Disagree (Low) 

2.60 – 3.40: Neutral (Medium) 

3.41 – 4.20: Agree (High) 

4.21 – 5.00: Strongly agree (Very high)  

The third instrument is the semi-structured interviews with 10 of the randomly chosen participants. Three 

main questions were formulated to help the researcher delve deeper into the students’ perspectives: What do you 

think of the collaborative speaking activities used in your legal reading lessons? What can you benefit from this 

teaching method? Are there any drawbacks of this teaching approach? The qualitative data were thematically 

analyzed using Nvivo.   

 

IV.        FINDINGS AND DISCUSSION 

4.1. Findings  

 

4.1.1. Research question 1: Does the application of collaborative speaking activities in legal reading 

lessons result in better learning outcomes of English majors? 

 

The pretest and post-test were administered for the purpose of measuring and comparing students’ oral 

proficiency before and after the intervention was manipulated. The mean scores of the pretest and post-test and of 

the five criteria of assessment were calculated. A paired sample t-test was run to compare the difference between 

the mean scores of the pretest and post-test. The results are tabulated in the following tables.   
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Table 1. Students’ pretest-posttest comparison 

 Mean  N Std. Deviation Std. Error Mean 

Pre-test  15.83 60 2.256 .291 

Post-test  19.75 60 2.333 .301 

 

Table 2. Paired Sample Test 

 95% Confidence 

Interval of the 

Difference 

 

 Mean  Std. 

Deviation 

Std. Error 

Mean 

Lower Upper t df Sig.   (2-

tailed) 

Post-test-

pretest 

3.917 1.013 .131 3.655 4.178 29.939 59 .000 

 

Table 1 shows that students obtained higher results in the post-test than the pretest, as the mean difference 

between the two is 3.917. Looking specifically at the p-value illustrated in Table 2, sig. (2-tailed) = .000<.05, 

indicating that the difference between the pre- and post-test is statistically significant.  

 

Table 3. Comparison of the results of the post-test and pretest across five criteria 

Criteria  Mean- Pretest Mean - Post-test Difference (post-test-

pretest) 

Sig. (2-

tailed) 

Fluency 3.46 4.10 0.64 .000 

Pronunciation 3.80 4.14 0.34 .000 

Grammar 3.38 3.78 0.40 .000 

Vocabulary  2.70 3.90 1.20 .000 

Content  2.50 3.80 1.30 .000 

 

As illustrated in Table 3, the results of the pretest and post-test reveal all the five aspects of students’ oral 

performance have become better, with an increase of between 0.34 and 1.30 points. Specifically, students’ 

pronunciation and fluency remain better than other aspects because students scored higher on them on both the 

pretest and post-test. However, the biggest improvements are witnessed in the content and vocabulary categories 

as students’ scores rose by 1.30 and 1.20 points respectively. Pronunciation has been improved the least but 

received the highest scores, while grammar had the lowest mean score in the post-test.  It is noteworthy that the 

p-values of the paired sample t-test were all .000<.05. Therefore, the improvements are statistically significant. 

The results indicate that collaborative speaking activities significantly enhance students’ overall speaking skills 

as well as their subcomponents.  

 

4.1.2. Research question 2: How do English majors retrospectively evaluate the collaborative speaking 

activities integrated in their legal reading lessons? 

  

As can be witnessed in Table 4, students highly evaluated the speaking activities incorporated into their 

reading lessons. Of the seven items surveyed, one of which received very high and six others received high ratings. 

This means that the participants positively evaluated the speaking activities integrated in their legal reading 

lessons. Specifically, the respondents strongly agreed on the relevance of designed speaking activities to the lesson 

contents (M=4.37).  They also highly valued the oral tasks in encouraging students to partake in and providing 
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ample opportunities to speak (M=4.05). A supportive learning environment was also acknowledged by the 

participants (M=4.00). This helps them feel comfortable to collaborate with their peers to achieve a common goal 

(M=3.97). Collaborative speaking activities also created a space where all voices were given equal opportunities 

to be heard (M=3.98). The appropriateness of the oral tasks received the lowest rating of all with M=3.45. The 

mean score of this item is much closer to the lower end of the ‘high’ interval (3.41), which means that they held 

a less positive view towards this feature of the utilized tasks.  

 

Table 4. Students' views on the integrated collaborative speaking activities 

Items  Mean SD Description 

1. The integrated speaking activities allow me to talk a lot 

during discussions and performances. 

4.05 .565 High 

2. The integrated speaking activities provide us with equal 

opportunities to participate.  

 3.98 .431 High 

3. I feel comfortable discussing and completing the tasks 

with my peers.  

3.97 .637 High 

4. The speaking activities are suitable for my language 

ability.  

 3.45 .649 High 

5. The contents of the integrated speaking activities are 

relevant and pertinent to the lesson contents. 

4.37 .468 Very high 

6. The integrated speaking activities actively involve us in 

accomplishing the task at hand. 

4.05 .429 High 

7. I receive support from teachers and peers when 

participating in the integrated speaking activities. 

4.00 .521 High 

 

 

Similar results were obtained from the semi-structured interviews regarding the students’ evaluation of 

the employed oral activities. Besides highlighting the facilitative nature of the speaking activities, they also 

complimented on the careful design and diversity of the activities used by the teacher and the support they received 

from teacher and peers. One interviewee expressed: 

 

 I think my teacher used varied speaking activities, which motivated us to participate more. She also gave 

clear instructions and provided us with sufficient materials to help us carry out the assigned tasks. (P9) 

 

However, some students felt that the speaking activities were infrequent and hoped to have more 

opportunities to speak in class. One student voiced: 

 

Teacher should assign us more speaking tasks to practice in class because I find speaking an effective and 

intriguing way to acquire and expand our knowledge and develop speaking skills. Reading alone is quite a 

boring practice as we have to do similar comprehension and vocabulary tasks all the time.  (P5) 

 

30 minutes for each task seems long, but actually it is quite limited time for large classes like ours. Not all 

groups had the opportunities to perform in front of the whole class and see other groups’ performances. 

And teacher would have more time to give us feedback for further improvement. (P2)  

 

4.1.3. Research question 3: What are their perceptions of the effectiveness of the collaborative speaking 

activities integrated in their legal reading lessons? 
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A quick glance at the interpretation of the obtained results tabulated in Table 5 shows that students highly 

valued the efficacy of the collaborative speaking activities introduced, with the mean scores of 10 items ranging 

from 3.83 to 4.47. Noticeably, almost all respondents firmly believe that the speaking activities significantly 

promote a more profound understanding of the lesson content (M=4.47), and enhance their content retention 

(M=4.35). Rank the third in terms of rating is item 9 “I can learn words and phrases in meaningful contexts and 

memorize them for future use” with the mean score of 4.13. Their perceptions of these benefits closely align with 

the results of the post-test which reveal ‘content’ and ‘vocabulary’ to be the most significant advancements among 

the five speaking criteria. They also believe in the ability to speak fluently and accurately after engaging in the 

speaking activities (M=4.05). This opinion is also concretely supported by the results of the post-test. More 

importantly, they also opine that the lessons become more exciting with the integration of the speaking tasks 

(M=4.15). This is of significance as an effective method that can create an exciting atmosphere and motivate 

students to learn is the best pedagogical choice. The participants perceived grammar to be the least effectively 

impacted (M=3.48) and it turned out to be true that students’ grammar points increased by 0.40 in the post-test. 

Other benefits of integrated speaking activities include augmenting knowledge (M=4.02) building confidence 

(M=3.83), sharpening their thinking capacities (M=3.82) and applying textbook-derived knowledge in real-world 

contexts (M=3.68). 

 

Table 5. Students' views on the effectiveness collaborative speaking activities 

Items  Mean SD Description 

8. The integrated speaking activities help me remember the 

contents of the lessons better. 

4.35 .606 Very high 

9. I can learn words and phrases in meaningful contexts and 

memorize them for future use. 

4.13 .623 High 

10. I see how the knowledge I gain from the textbook can 

actually be applied in situations similar to real-life ones. 

3.68 .504 High 

11. I believe my English grammar has been strengthened 

through doing speaking tasks. 

3.48 .504 High 

12. I think I can speak more fluently and accurately after 

participating in different speaking activities.  

4.05 .502 High 

13. Speaking activities help me understand the lesson 

contents more deeply. 

4.47 .596 Very high 

14. Speaking activities help me develop my thinking skills 3.82 504 High 

15. I can broaden my knowledge and learn more skills from 

my peers when collaborating with them to complete 

speaking tasks. 

4.02 .504 High 

16. I think I have become more confident in expressing my 

views and communicating with my classmates. 

3.83 .526 High 

17. I find the lessons more exciting with the integrated 

speaking activities.  

4.15 .515 High 

 

No mismatches were found between students’ responses to the questionnaire and interview questions 

regarding the effectiveness of the introduced speaking activities. They all believed that the oral tasks were 

beneficial not only for language acquisition but also content retention and expansion. One interviewee stressed 

the value of working in a team:  

 

 I am quite confident in my fluency and pronunciation, so generally I’m not afraid of speaking in English. 

However, things are not the same when I study legal English. I think my domain knowledge is too limited 
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to communicate confidently in this context. So, working with others offers us a really good chance to 

support and help each other overcome either language or content barriers. (P8) 

 

However, the interviews uncover some limitations of the applied speaking activities which are 

summarized thematically in Table 5. A glimpse at the table shows several major weaknesses of the speaking 

activities. Insufficient feedback from the teacher and limited corrective feedback from peers appear to be the 

biggest drawbacks in the manipulation of the speaking activities. (n = 9; 75% and n = 8; 66.7% respectively). This 

is evident in the following quotes:  

 

 While I appreciate the feedback I received from my teacher, I would like to receive more feedback on my 

strengths and weaknesses from my teacher to help me better understand my progress and areas for 

improvement. (P2) 

 

Our teammates were supportive, but sometimes I felt that the feedback I received was not always correct 

or helpful. That’s why I would like to hear more feedback from the teacher to know the areas I need to 

improve. (P6) 

 

Influence of the mother tongue is the second biggest minus that may hinder the effectiveness of the oral 

tasks (n = 7; 58.3%). A noticeable response is:  

 

Some members were too dependent on their mother tongue and did not try to communicate in English. The 

use of L1 in group discussions posed a barrier to effective communication and participation. (P10) 

 

  In this regard, even though the respondents agreed on the suitability of the speaking tasks for their language 

ability, they still relied quite heavily on their mother tongue. The major reasons for resorting to their first language 

(L1) revealed by the interviewees lie in difficulty to convey their ideas in legal contexts due to the lack of legal 

terms, the need to be clearly understood by other members and to save time during preparation steps.   

 Half of the interviewees believed that silent or inactive peers negatively impacted the overall group dynamic and 

hindered collaborative learning. One interviewee expressed:   

 

In some group activities, certain members did not actively join the discussion. The lack of involvement 

prevented our group from fully benefiting from everyone’s contributions. (P3) 

 

  Better peers’ dominance and time constraints were perceived by 5 out of 12 (41.7%) interviewees. This is 

noticeable In the following quotes: 

 

I observed that some peers were more dominant in group discussions, which sometimes limited the 

participation of other members. (P1) 

 

I felt that the time allotted to speaking activities was still limited.  I think more time for group presentations 

will help us showcase our work, receive constructive feedback and learn more from one another. (P7) 

 

  Off-task talk was confessed by just a third (33.3%) of the interviewees.   

 

Table 6. Summarized students’ viewpoints of the weaknesses of the instructional speaking tasks 

manipulated by NVivo 

Theme N Opinion  Frequency Percentage 

(%) 
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18.  Too much L1 use 12 Yes 7 58.3 

No 5 41.7 

19.  Silent or inactive peers 

 

12 Yes 6 50 

No 6 50 

20. Dominance of better peers 12 Yes 5 41.7 

No 7 58.3 

21.  Limited time for group performances 

 

12 Yes 5 41.7 

No 7 58.3 

22.  Lack of accurate corrective feedback from peers 12 Yes 8 66.7 

No 4 33.3 

23. Limited feedback from teacher 12 Yes 9 75 

No 3 25 

24. Off-task talk 12 Yes  4 33.3 

No  8 66.7 

 

4.2 Discussions 

Three important findings are obtained in the present study: the measurable effects of the collaborative 

speaking activities on learner outcomes, the favourable perceptions of the activities and some major limitations. 

Firstly, the integration of collaborative speaking activities leads to students’ better speaking proficiency. The 

significant improvements across five speaking criteria in the post-test are the rigorous indicators of the 

development in their oral skill and discipline knowledge. This finding is consistent with Pratami and Dewi’s 

(2024), which asserts the impacts of using reading and speaking integration on improving students’ speaking 

skills, particularly in fluency and accuracy aspects. It also affirms the work of Mitrofanova and Chemezov (2011), 

namely the reading-speaking skills integration strengthens students’ understanding of the lesson contents. Other 

previous researchers also pronounce the significant influence of cooperative learning strategies on students’ 

speaking skills (e.g., Talebi and Sobhani, 2012; Pattanpichet, 2011; Liang, 2002, etc.). 

Secondly, students exhibit positive attitudes towards the applied oral tasks, recognizing their potential to 

enhance their language learning. In their viewpoints, the speaking activities integrated are relevant to the course 

contents and suitable with their language level. These activities also create a favourable learning environment 

where students have equal opportunities to participate and more time to speak English and receive support from 

their teacher and peers. More importantly, they feel comfortable to collaborate with their team members and 

complete their assigned tasks. Such features set a firm foundation for the success of the implementation of these 

activities as suggested by Ur (1996) and Thiriau (2017).  

The perceived effectiveness of the reading-speaking skills integration is also reflected in several aspects 

that can be grouped into two main categories: cognitive and affective aspects. Regarding cognitive factors, the 

used collaborative speaking activities are beneficial for students’ language development (especially in vocabulary, 

grammar and speaking ability), mental growth (thinking ability) and the retention, expansion and deeper 

understanding of domain knowledge. The findings are consistent with numerous previous works (e.g., Pratami & 

Dewi, 2024; Mitrofanova & Chemezov, 2011; Mosley et al., 2016, Ingleton et al., 2000, etc), where the researchers 

acknowledge the correlation between collaborative speaking tasks and learner cognitive development. Pertaining 

to the affective aspect, the integration of collaborative speaking activities improves learners’ confidence in 

themselves. The confidence gained by the students may be attributed to the ease and comfort of working with 

supportive peers and instructor, the frequent speaking practice and the familiarity with the collaborative learning 

environment. This notion is congruent with Nurhayati, Rosmajyadi and Buyung (2017) and Novtasari (2019) who 

assert that a collaborative learning model can improve students’ self-confidence. Moreover, students also find the 

lessons more exciting with the utilization of collaborative speaking activities. The varied speaking activities that 

allow students to apply what they learn from the textbook to handle situations similar to real-life contexts trigger 
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students’ interest in the lessons. The finding affirms the research results of Sakaeva et al. (2017) claiming that the 

integrated speaking activities contribute to more effective and interesting ESP lessons.  

Finally, despite the multifaceted benefits, several limitations persist. Lack of instructor’s and corrective 

peers’ feedback are the biggest concerns. These two factors appear to be interdependent on the grounds that 

ineffective feedback from peers raises a need for constructive criticism from the teacher and vice versa in order 

for students to boost their learning process. In language classrooms, feedback is an indispensable part of classroom 

activities (Ha & Murray, 2021) that significantly contributes to learners’ success (Hattie & Yates, 2014).  Previous 

researchers, therefore, underscore the importance of giving students frequent, timely and constructive feedback to 

help them make improvements (Anh & Hang, 2023). Using mother tongue too much is another problem causing 

concerns among the participants. Although some research points out the significant role of L1 in “ameliorating 

students’ L2 speaking skills” (Yuzlu & Atay, 2020, p.864), saving time and conceptualizing their learning 

(Turnbull, 2001), heavy reliance on it may diminish their exposure to L2 (Hu, 2022) and limit the development 

of communicative competence in the target language. Dominance of better peers or inactive/silent peers is also a 

problem facing a collaborative learning model. Though various interpretations of dominance or silence in 

academic settings can be made, it is generally identified as a feature of mixed-ability groups. Jaworski and 

Sachdev (2004) comment that numerous researchers have linked students’ silence to the inadequacy of ability to 

perform in classrooms. Such asymmetrical relations create an uneven distribution of participation in and 

contribution to group work, resulting in counterproductive learning processes (Osman et al. 2011). Limited 

allotment of time for group performances mainly roots in large-size classes and packed reading practice. Last but 

not least, interaction that diverges from the topic given by the teacher is notified by a small number of 

interviewees.  

 

V.       CONCLUSION  

In conclusion, the present study is conducted to examine whether integrating collaborative speaking 

activities into legal reading lessons contributes to improved English majors’ speaking proficiency by using a 

prettiest and post-test design and how the participants perceive the teaching approach by way of a survey 

questionnaire and semi-structured interviews. The findings reveal that the holistic approach significantly improves 

students’ oral ability across different aspects, particularly vocabulary and content. Furthermore, the participants 

hold positive attitudes towards the varied collaborative oral practice utilized in their legal reading lessons, 

asserting their fruitful impacts on their cognitive and affective development. However, certain major drawbacks 

subsist, including lack of useful instructor and peers’ feedback and L1 dependence. Some minor weaknesses 

concern uneven participation of team members, insufficient time for group performances and extraneous 

conversations.  

The research findings raise some important pedagogical considerations for instructors to effectively 

utilize collaborative speaking activities in combination with reading skills in legal English classrooms. The 

observed enhancement of students’ oral proficiency through the holistic method, further supported by students’ 

appreciation for its benefits, provides compelling evidence for its implementation in legal English reading 

instruction. However, the identified limitations as discussed previously necessitates careful consideration by the 

teacher of the strategies to mitigate the shortcomings and optimize the benefits. A robust feedback mechanism 

incorporating both instructor feedback and peer evaluation should be enhanced to be more frequent and cater for 

students’ need for more constructive criticism. Additionally, addressing L1 reliance requires conscious effort. In 

ESP lessons, it is vital to provide students with sufficient vocabulary and knowledge input to reduce their 

propensity to resort to their mother tongue. Setting clear expectations for English use and group behavior during 

collaborative activities can be a solution to L1 use and off-task talk at the same time. Optimizing time management 

is also paramount to ensure adequate time allocation for group activities, presentations and feedback.  

A notable limitation of the current research is the use of pretest - post-test design, which is inherently 

susceptible to the influence of the confounding factors that can potentially threaten the internal validity of the 

findings. Interested future researchers can consider employing alternative designs, such as true experimental 
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research that would provide a more nuanced understanding of the intervention’s impacts or a time-series design 

to track changes over multiple time points and differentiate trends and random fluctuations.  

 

REFERENCES 

[1] Adickalam, E. R., & Yunus, M. M. (2022). Systematic literature review: Investigating speaking challenges 

among ESL learners during the Covid-19 pandemic. Theory and Practice in language studies, 12(6), 1145-

1156.  

[2] Aimah, S. (2013). The application of jigsaw and numbered heads together techniques in improving students’ 

ability in speaking skill. Proceedings of the 2nd English Language Teaching, Literature, and Translation 

International Conference (pp. 476-481). Semarang State University, Java, Indonesia  

[3] Alipour, A., & Barjesteh, H. (2017). Effects of incorporating cooperative learning strategies (think-pair-

share and numbered heads) on fostering the EFL learners’ speaking fluency. International Journal of 

Educational Investigations, 4(4), 1–13. Retrieved December 1, 2024 from 

http://www.ijeionline.com/attachments/article/62/IJEI.Vol.4.No.4.01.pdf  

[4] Alrayah, H. (2018). The effectiveness of cooperative learning activities in enhancing EFL learners’ fluency. 

English Language Teaching, 11(4), 21–31. https://doi.org/10.5539/elt.v11n4p21  

[5] Al-Nouh, N. A., Abdul-Kareem, M. M., & Taqi, H. A. (2015). EFL college students’ perceptions of the 

difficulties in oral presentation as a forum of assessment. International Journal of Higher Education, 4(1), 

136-150. https://doi.org/10.5430/ijhe.v4n1p136 

[6] Anh, N.T.N., & Hang, D.T.N. (2023). Effects of teacher's feedback on learners: Perspectives of English 

majors at a private university. Vietnam Journal of Education, 7(Special Issue), 240-251. 

https://doi.org/10.52296/vje.2023.317 

[7] Aronson, E., Stephan, C., Sikes, J., Blaney, N., & Snapp, M. (1978). The Jigsaw Classroom. Beverly Hills, 

CA: Sage Publication.  

[8] Azam, A., & Sulaiman, N. A. (2024). The use of role-play in enhancing students’ language skill from the 

teacher’s experiences conducting role play. International Journal of Academic Research in Progressive 

Education and Development, 13(3), 4018-4027. https://doi.org/10.6007/IJARPED/v13-i3/22494 

[9] Bao, R. (2020). Collaborative dialogue between complete beginners of Chinese as a foreign language: 

Implications it has for Chinese language teaching and learning. Language Learning Journal, 48(4), 414–

426. https://doi.org/10.1080/09571736.2017.1422136 

[10] Baleghizadeh, S., & Farhesh, S. (2014). The Impact of Pair Work on EFL Learners’ Motivation. MEXTESOL 

Journal, 38, 1-11.  

[11] Brinton, D., Snow, M., & Wesche, M. (2003). The content-based second language instruction (2nd Ed.). 

Ann Arbor: The University of Michigan Press. 

[12] Brooks, G., & Wilson, J. (2014). Using oral presentations to improve students’ English language skills. 

Kwansei Gakuin University Humanities Review, 19, 199-212.  

[13] Corder, S. P. (1978). Language-learner language. In J. C. Richards (Ed.). Understanding second and foreign 

language learning (pp. 71-92). Rowley, MA: Newbury House.  

http://www.ijassjournal.com/
http://www.ijeionline.com/attachments/article/62/IJEI.Vol.4.No.4.01.pdf
https://doi.org/10.5539/elt.v11n4p21
https://doi.org/10.5430/ijhe.v4n1p136
https://doi.org/10.52296/vje.2023.317
http://dx.doi.org/10.6007/IJARPED/v13-i3/22494
https://doi.org/10.1080/09571736.2017.1422136


International Journal of Arts and Social Science                  www.ijassjournal.com 

ISSN: 2581-7922,     

Volume 8 Issue 11, November 2025 

La Nguyen Binh Minh Page 33 

[14] Csizér, K., & Dörnyei, Z. (2005). Language Learners' Motivational Profiles and Their Motivated Learning 

Behavior. Language Learning, 55(4), 613–659. https://doi.org/10.1111/j.0023-8333.2005.00319.x  

[15] Dudley-Evans, T., & ST John M. J. (1998). Developments in English for specific purposes. Cambridge: 

Cambridge University Press.  

[16] Ghasemi, Z., & Baradaran, A. (2018). The comparative effects of student team-achievement division and 

cooperative integrated reading and composition on EFL learners’ speaking complexity. International 

Journal of Applied Linguistics & English Literature, 7(3), 67-

72. https://doi.org/10.7575/aiac.ijalel.v.7n.3p.67 

[17] Ha, X. V., & Murray, J. C. (2021). The impact of professional development program on EFL teachers’ beliefs 

about corrective feedback. System, 96. https://doi.org/10.1016/j.system.2020.102405 

[18] Hattie, J. A. C., & Yates, G. C. R. (2014). Using feedback to promote learning. In V. A. Benassi, C. E. 

Overson, & C. M. Hakala (Eds.), Applying science of learning in education: Infusing psychological science 

into the curriculum (pp. 45–58). Society for the Teaching of Psychology.  

[19] Hedge, T. (2003). Teaching and learning in the language classroom. UK: Oxford University Press.  

[20] Hinkel, E. (2006a). Current perspectives in teaching the four skills. TESOL Quarterly, 40(1), 109-131. 

https://doi.org/10.2307/40264513 

[21] ______(2010b). Integrating the Four Skills: Current and Historical Perspective. The Oxford Handbook of 

Applied Linguistics. Oxford, England: Oxford University Press. Retrieved December 2, 2024 from 

http://www.elihinkel.org/downloads/Integrating_the_four_skills.pdf.  

[22] Hosseini, S., Maleki, R., & Mehrizi, A. (2014). On the impact of using Jigsaw II technique on the 

development of writing performance of Iranian intermediate EFL. International Journal of Research and 

Review Applied Linguistics World, 7(3), 198-215. https://doi.org/10.52403/ijrr.20230544 

[23] Hu, H. (2022). Factors Pertinent to First Language Use in Foreign Language Classroom: A Case of Content 

and Language Integrated Learning. Arab World English Journal, 13(2), 177-191. 

https://doi.org/10.24093/awej/vol13no2.12 

[24] Ingleton, C., Doube, L., Rogers, T., & Noble, A. (2000). Leap into … collaborative learning. Centre for 

Learning and Professional Development. The University of Adelaide.  

[25] Imaniah, I. (2018). The students’ difficulties in presenting the academic speaking presentation. Globish: 

English – Indonesian journal for English, Education and Culture, 6(1), 44-51. Retrieved January 10, 2025 

from https://jurnal.umt.ac.id/index.php/globish/article/view/663/pdf.  

[26] Jaworski, A., & Sachdev, I. (2004). Teachers’ beliefs about students’ talk and silence: Constructing academic 

success and failure through metapragmatic comments. In A. Jaworski, N. Coupland, & D. Galasinski (Eds), 

Metalanguage: Social and Ideological Perspectives (pp. 227-244). De Gruyter.  

[27] Jing, W. (2006). Integrating Skills for Teaching EFL—Activity Design for the Communicative Classroom. 

Sino-US English Teaching, 3(12), 122-133. Retrieved  November 11, 2024 from 

https://www.scribd.com/doc/39417248/Integrating-Skills-for-teaching-a-foreign-language.  

[28] Kaplan, R. (1970). The mind system: A grammar-rule language. Santa Monica, California: The RAND 

Corporation.  

http://www.ijassjournal.com/
https://psycnet.apa.org/doi/10.1111/j.0023-8333.2005.00319.x
http://dx.doi.org/10.7575/aiac.ijalel.v.7n.3p.67
https://doi.org/10.1016/j.system.2020.102405
https://doi.org/10.2307/40264513
http://www.elihinkel.org/downloads/Integrating_the_four_skills.pdf
https://doi.org/10.52403/ijrr.20230544
https://dx.doi.org/10.24093/awej/vol13no2.12
https://jurnal.umt.ac.id/index.php/globish/article/view/663/pdf
https://www.scribd.com/doc/39417248/Integrating-Skills-for-teaching-a-foreign-language


International Journal of Arts and Social Science                  www.ijassjournal.com 

ISSN: 2581-7922,     

Volume 8 Issue 11, November 2025 

La Nguyen Binh Minh Page 34 

[29] Keshavarzi, F., & Adnan, H. (2014). The role of portrait in Iranian cinema posters design. Social and 

Behavioral Sciences, 155(6), 460 – 464. https://doi.org/10.1016/j.sbspro.2014.10.322 

[30] Khasbani, I., & Seli, F. (2021). The Impact of Role-play on Students' Speaking Performance. Linguists: 

Journal of Linguistics and Language Teaching, 7(2), 1-15. Retrieved October 20, 2024 from 

https://ejournal.uinfasbengkulu.ac.id/index.php/linguists/article/view/4168.  

[31] Koç, E. (2018). Exploring collaborative learning with a focus on group activities in EFL Classrooms. Journal 

of Education Faculty of İnonu University, 19(3), 582–597. https://doi.org/10.17679/inuefd.385741 

[32] Konting, M. M., Kamaruddin, N., & Man, N. A. (2009). Quality assurance in higher education institutions: 

Exit survey among Universiti Putra Malaysia graduating students. International Education Studies, 2(1), 25-

31. https://doi.org/10.5539/ies.v2n1p25 

[33] Ladousse, G. P. (1987). Resource Books for Teachers: Role-play. New York. Oxford University Press.  

[34] Liang, T. (2002). Implementing cooperative learning in EFL teaching: Process and effects (Unpublished 

doctoral dissertation). National Taiwan Normal University, Taiwan.  

[35] Littlewood, W. (1992). Teaching oral communication: A methodological framework. England: Blackwell 

Publishers.  

[36] Liu, X. (2022). The relation of input, interaction and output in SLA. Proceedings of the 2022 7th International 

Conference on Social Sciences and Economic Development (ICSSED 2022) (pp. 474-479). Atlantis Press.  

[37] Mackey, A. (2007). Conversational interaction in second language acquisition. Oxford: Oxford University 

Press.  

[38] Marek, M. W., & Wu, W. (2011, May 14). Using Facebook and SKYPE as social media in an EFL 

conversation class. Proceedings of the 28th International Conference on Teaching and Learning. National 

Taichung University of Education, Taichung, Taiwan.  

[39] Mitrofanova, K., & Chemezov. S. (2011). Introducing integrated approach in undergraduate blended 

learning environments. Retrieved January 10, 2025 from http://usir.salford.ac.uk/17012/.  

[40] Mosley, P., Ardito, G., & Scollins, L. (2016). Robotic cooperative learning promotes student STEM interest. 

American Journal of Engineering Education, 7(2), 117-128. https://doi.org/10.19030/ajee.v7i2.9895 

[41] Namaziandost, E., & Çakmak, F. (2020). An account of EFL learners’ self-efficacy and gender in the flipped 

classroom model. Education and Information Technologies, 25(2), 414-429. https://doi.org/10.1007/s10639-

020-10167-7 

[42] Norbaevna, S. F., & Yuldashevna, X. G. (2019). Impact of extensive reading to develop speaking skills. 

European Journal of Research and Reflection in Educational Sciences, 7(12), 269-272. Retrieved December 

2, 2024 from https://www.idpublications.org/wp-content/uploads/2020/01/Full-Paper-IMPACT-OF-

EXTENSIVE-READING-TO-DEVELOP-SPEAKING-SKILLS.pdf.  

[43] Novitasari, N. F. (2019). Collaborative learning in ESP speaking classroom: Learners’ perceptions and 

experiences. ISoLEC International Seminar on Language, Education and Culture (pp. 309-319). 

https://doi.org/10.18502/kss.v3i10.3912 

http://www.ijassjournal.com/
https://doi.org/10.1016/j.sbspro.2014.10.322
https://ejournal.uinfasbengkulu.ac.id/index.php/linguists/article/view/4168
http://doi:10.17679/inuefd.385741
https://doi.org/10.5539/ies.v2n1p25
http://usir.salford.ac.uk/17012/
https://doi.org/10.19030/ajee.v7i2.9895
https://doi.org/10.1007/s10639-020-10167-7
https://doi.org/10.1007/s10639-020-10167-7
https://www.idpublications.org/wp-content/uploads/2020/01/Full-Paper-IMPACT-OF-EXTENSIVE-READING-TO-DEVELOP-SPEAKING-SKILLS.pdf
https://www.idpublications.org/wp-content/uploads/2020/01/Full-Paper-IMPACT-OF-EXTENSIVE-READING-TO-DEVELOP-SPEAKING-SKILLS.pdf
https://doi.org.10.18502/kss.v3i10.3912


International Journal of Arts and Social Science                  www.ijassjournal.com 

ISSN: 2581-7922,     

Volume 8 Issue 11, November 2025 

La Nguyen Binh Minh Page 35 

[44] Nurhayati, Rosmaiyadi, & Buyung. (2017). Efforts to improve student’s self-confidence using collaborative 

learning model. Jurnal Pendidikan Matematika Indonesia, 2(2), 57-62. 

https://doi.org/10.26737/jpmi.v2i2.223  

[45] Osman, G., Duffy, T. M., Chang, J., & Lee, J. (2011). Learning through collaboration: Student perspective. 

Asia Pacific Education Review, 12(4), 547–558. https://doi.org/10.1007/s12564-011-9156-y 

[46] Pamela, P. B. P. (2019). The influence of using poster presentation towards students speaking ability: Quasi 

experimental research at the eleven grade of SMAN 1 Pandeglang in the academic year of 2018/2019 

[Unpublished Bachelor’s thesis], University of Sultan Maulana Banten, Indonesia.  

[47] Pattanpichet, F. (2011). The effects of using collaborative learning to enhance students’ English-speaking 

achievement. Journal of College Teaching & Learning, 8(11), 1–10. https://doi.org/10.19030/tlc.v8i11.6502 

[48] Pratami, M., & Dewi, E. N. F. (2024). Integrating reading lesson into speaking practice through jigsaw 

technique. International Journal of Education and Humanities, 3(1), 96-105. 

https://doi.org/10.56314/ijoleh.v3i1.  

[49] Puspitasari, E. (2016). Classroom activities in content and language integrated learning. Journal of Foreign 

Language Teaching and Learning, 1(2), 1–13. https://doi.org/10.18196/ftl.129  

[50] Raja, N., & Saeed, A. (2012). The Effectiveness of Group Work and Pair Work for Students of English at 

Undergraduate Level in Public and Private Sector Colleges. Interdisciplinary Journal of Contemporary 

Research in Business, 4, 155-163.  

[51] Richard-Amato, P. A. (1996). Making It Happen: Interaction in the Second Language Classroom from 

Theory to Practice. New York: Addison-Wesley.  

[52] Richards, J.C. & Schmidt, R. (2002). Longman Dictionary of Language Teaching and Applied Linguistics 

(3rd Ed.). Harlow: Pearson Education Limited.  

[53] Sakaeva, L. R., Shamsutdinova, E. K., & Martynova, E. V. (2017). Implementing reading and speaking 

activities for ESP student teachers. The European Proceedings of Social & Behavioural Sciences, 744-752. 

https://doi.org/10.15405/epsbs.2017.08.02.85.  

[54] Sbai, M.A. (2016). Integrating or segregating the language skills? That’s the question!, 1-6. 

https://doi.org/10.13140/RG.2.2.22921.60004 

[55] Stern, H. H. (1992). Issues and Options in Language Teaching. Oxford: Oxford University Press.  

[56] Strang, R. (1972). Developing oral expression. In H. D. Funk, & D. Triplett (Eds). Language Arts in the 

Elementary School: Readings (pp. 287-293). Philadelphia: J. P. Lippincott Company.  

[57] Tajzad, M., & Ostovar-Namaghi, S. A. (2014). Exploring EFL learners’ perceptions of integrated skills 

approach: A grounded theory. English Language Teaching, 7(11), 92-98. 

https://doi.org/10.5539/elt.v7n11p92 

[58] Tailab, M., & Marsh, N. (2020). Use of self-assessment of video recording to raise students’ awareness of 

development of their oral presentation skills. Higher Education Studies, 10(1), 16–28. 

https://doi.org/10.2139/ssrn.3499175 

http://www.ijassjournal.com/
http://doi.org/10.26737/jpmi.v2i2.223
https://psycnet.apa.org/doi/10.1007/s12564-011-9156-y
https://doi.org/10.19030/tlc.v8i11.6502
https://doi.org/10.56314/ijoleh.v3i1
https://doi.org/10.18196/ftl.129
http://dx.doi.org/10.15405/epsbs.2017.08.02.85
https://doi.org/10.13140/RG.2.2.22921.60004
https://doi.org/10.5539/elt.v7n11p92
https://doi.org/10.2139/ssrn.3499175


International Journal of Arts and Social Science                  www.ijassjournal.com 

ISSN: 2581-7922,     

Volume 8 Issue 11, November 2025 

La Nguyen Binh Minh Page 36 

[59] Talebi, F., & Sobhani, A. (2012). The impacts of cooperative learning on oral proficiency. Mediterranean 

Journal of Social Sciences, 3(3), 75–79. Retrieved November 15, 2024 from 

http://www.richtmann.org/journal/index.php/mjss/article/view/11059.  

[60] Thiriau, C. (2017). Factors for successful speaking practice. Retrieved October 25, 2024 from 

https://www.cambridge.org/elt/blog/2017/08/11/5-factors-for-successful-speaking-practice/  

[61] Turnbull, M. (2001). There is a role for the L1 in second and foreign language teaching, but? Canadian 

Modern Language Review/la Revue Canadienne Des Langues Vivantes, 57(4), 531-540. 

https://doi.org/10.3138/cmlr.57.4.531.  

[62] Ur, P. (1996). A course in Language Teaching: Practice and Theory. Cambridge University Press, 

Cambridge.  

[63] Van de Mass, H. L. J., Doland, C. V., Grasman, R. P. P. P., Wicherts, J. M., & Raijmakers, M. E. J. (2006). 

A dynamic model of general intelligence: A positive manifold of intelligence by mutual intelligence. 

Psychological Review, 113(4), 842-861. https://doi.org/10.1037/0033-295X.113.4.842  

[64] Voyles, E., Bailey, S., Durik, A. (2015). New pieces of the jigsaw classroom: increasing accountability to 

reduce social loafing in student group projects. The New School Psychology Bulletin, 13(1), 11-20.  

[65] Wang, T. P. (2009). Applying Slavin’s cooperative learning techniques to a college EFL conversation class. 

The Journal of Human Resource and Adult Learning, 5(1), 112-120.  

[66] Williams, E. (1984). Reading in the language classroom. London: Macmillan Publishers Ltd.  

[67] Ulva, S. (2019). The use of poster media in improving students’ speaking ability: A case    study at MTSN  2 

Banda Aceh. Unpublished undergraduate thesis, Ar-Raniry State Islamic University, Banda Aceh, Indonesia.  

[68] Yavani, Z., & Anani, N. (2018). The effectiveness of poster vs video in speaking skill of EFL learners. Jurnal 

Tadris Bahasa Inggris, 11(1),133-147. Retrieved September 18, 2024 from 

https://ejournal.radenintan.ac.id/index.php/ENGEDU/article/view/2673/1986.  

[69] Yen, T. T., Khue, N. N., & Trang, N. T. (2023). Using the jigsaw technique to improve English speaking 

skills for Freshmen. International Journal of Research and Review, 10(5), 367-382. 

https://doi.org/10.52403/ijrr.20230544 

[70] Yuzlu, M.Y., & Atay, D. (2020). The effectiveness of L1use in promoting oral production in L2 across 

different proficiency levels. Journal of Language and Linguistic Studies, 16(2), 864-882. 

https://doi.org/10.17263/jlls.759330  

[71] Zhang, Y. (2009). Reading to Speak: Integrating Oral Communication Skills. English Teaching Forum, 

2009(1), 32-34. https://doi.org/10.1061/41052(346)25  

http://www.ijassjournal.com/
http://www.richtmann.org/journal/index.php/mjss/article/view/11059
https://www.cambridge.org/elt/blog/2017/08/11/5-factors-for-successful-speaking-practice/
https://doi.org/10.3138/cmlr.57.4.531
https://doi.org/10.1037/0033-295x.113.4.842
https://doi.org/10.52403/ijrr.20230544
http://doi.org/10.17263/jlls.759330
http://dx.doi.org/10.1061/41052(346)25

